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EDITORIAL 
 

 

 

Welcome to the 2010 edition of Polyglot. We hope you enjoy the range of articles put together by 

dedicated educators around the country. 

This year’s Polyglot features a student section, which includes articles by students in the Graduate 

Diploma of Teaching (secondary) programme in 2010 at Massey University College of Education.  

Other contributions include innovative online tools for communicating, different events around the 

country and overseas, and an interesting article that challenges the definition of a “good” language 

learner. 

There is also an extensive report put together by NZALT president Adele Scott on the results of 

NZALT’s survey to members. This is Adele’s last contribution to Polyglot as president of the 

association.  Adele has held the role of president since 2007. 

Thank you to the contributors for making this year’s Polyglot possible.  

Best wishes 

Jasmine Langdale 

Polyglot Editor 
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POLYGLOT 2010 
 

President’s report   

By Adèle Scott  

 
 

It is hard to believe we have reached the end of another year. As you will see from the regional reports there 

have been a plethora of events across the country, many of them organised by NZALT to support you and 

your students. But the main focus of this report is on the results of NZALT’s survey to members alongside 

some challenges and opportunities for 2011 - all items that relate specifically to classroom practice. Other 

wider issues have been mentioned in my report for the New Zealand Language Teacher journal.   
 

Member survey 2010 
 

The purpose of this survey was not to question decisions about the development of the NZC and the process 

of realignment of NCEA level 1 standards with the NZC. Rather, it was to ascertain your current readiness to 

implement these two aspects of teaching and learning programmes for languages in New Zealand schools. In 

particular this survey asked membership about their: 

 Readiness to implement the Learning Languages learning area as part of the New Zealand 

Curriculum (NZC, Ministry of Education, 2007), and 

 Readiness to implement the changes to the draft matrix to NCEA Level 1 (for 2011). 
 

This survey was authorised by the Executive members of NZALT and was conducted in June 2010. Results 

from this survey are helping to inform the Executive's next directions with regard to advocacy on your behalf, 

representing your views in relevant forums, support for areas of need, actions as pertinent to the Strategic 

Plan.  
 

 

Your background 
 

Just over 10 per cent (67) of our members completed the survey and a further two respondents declared 

they were not members of NZALT.  Half of the respondents were responsible for departmental 

documentation. With so few respondents this at best provides us with a small snapshot of the whole picture.  
 

Most respondents also belong to a specific language association as below. 

 

 

Table 1. Specific Languages Associations 

 
 

Answer Options 
Response Per 

cent 

Response 

Count 

NZ Chinese Language Association 2.9% 2 

NZAFT (French teachers) 50.0% 34 

NZAJLT (Japanese teachers) 26.5% 18 

GANZ (German teachers) 13.2% 9 

STANZA (Spanish teachers) 10.3% 7 

NZACT (Classical teachers) 1.5% 1 

Other (please specify) 16.2% 11 

answered question 68 
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Languages and year levels  
 

Table 2 clearly shows that most respondents have taught languages at year 10. Those who selected "other" 

frequently stated they also taught languages to adults or at night classes. 
 

 

 

Table 2. Year levels you have taught 
 

Answer Options 
Response Per 

cent 
Response 

Count 

Year 1 4.5% 3 

Year 2 6.0% 4 

Year 3 6.0% 4 

Year 4 4.5% 3 

Year 5 7.5% 5 

Year 6 10.4% 7 

Year 7 43.3% 29 

Year 8 50.7% 34 

Year 9 92.5% 62 

Year 10 94.0% 63 

Year 11 89.6% 60 

Year 12 86.6% 58 

Year 13 82.1% 55 

Tertiary 13.4% 9 

Other (please specify) 13.4% 9 

answered question 67 

 

 

 

 

Table 3. Languages you currently teach (for more than 10 hours a year) 
 

Answer Options 
Response Per 

cent 
Response 

Count 

Chinese 1.5% 1 

French 57.6% 38 

German 15.2% 10 

Japanese 31.8% 21 

Korean 0.0% 0 

Latin 3.0% 2 

Samoan 1.5% 1 

Spanish 15.2% 10 

Te Reo Māori 0.0% 0 

Other (please specify) 3.0% 2 

answered question 66 
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It is a little surprising that about 10 per cent of respondents appear not to be aware of the NZALT website. 

This is the only place through which membership can be paid. Having said that there were several comments 

about the usefulness of the website where members stated they appreciated "the up-to-date" news items, 

reports and so on.   
 

Table 4. Number of respondents aware of the various services offered by NZALT 
 

Answer Options 
Response 
Per cent 

Response Count 

Membership website 
                 

 89.4% 
 

59  

Student competitions 
                 

 87.9% 
 

58  
 
Excellence certificates (for students 

achieving well at NCEA) 

                 
 87.9% 

 
58 

 

Polyglot 
                 

 87.9% 
 

58  

The NZ Language Teacher 
                 

 80.3% 
 

53  

Professional Development Awards 
                 

 80.3% 
 

53  

NZALT Excellence in Teaching Languages 
award 

                 
 66.7% 

 
44  

 
Other (please specify) 

                
 7.6% 

 
5  

answered question 66  

     

 

Your readiness to implement the Learning Languages learning area  
 

Most of you are confident or very confident about incorporating the principles, values, key competencies and 

effective pedagogy of the NZC into your planning with several people making comments along the lines that 

these aspects of the NZC were easy to incorporate with one going as far as to say "the NZC seems to have 

been written for languages".   
 

There were also some comments about the importance of principles and values being incorporated into a 

whole school’s "ethos" and a warning about not "assessing" them.   
 

One respondent felt that "there were no concrete examples of how to do this" and another felt school support 

had been minimal. 
 

Several commented on the lack of time to get on with following the "new" document. 
 

Table 5. Principles, Values, Key Competencies and Effective Pedagogy 
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Most participants stated they had confidence in their own understanding of the three strands of the Learning 

Languages area. But there is less confidence regarding understanding the concept of inter-cultural 

competence (Table 6). Readiness to implement these strands (Table 7) also displays similar levels of 

confidence across these four aspects with the inter-cultural competence concept causing anxiety for some. 
 

Table 6. Understanding of key Ideas of the Learning Languages area 
 

 
 

 

 

Table 7. Readiness to implement key Ideas of the Learning Languages area 
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You readiness to implement the changes to the draft matrix to NCEA Level 1 (for 2011)  

 

Fifty-eight people answered the questions about NCEA.  As of June 2010, only just over half of these teachers 

knew which internally assessed Achievement Standards from the revised matrix would be assessed in 2011 in 

their school (Table 8). 
 

Table 8. Internally assessed Achievement Standards for 2011  
 

 

 
Many were understandably anxious about some of the changes and were calling out for resources. For example, 70 

per cent of those of you who responded felt you didn’t have enough resources but in most cases for all standards 

you actually felt that you had the necessary knowledge, skills and experience to adapt existing materials and that 

your students had sufficient opportunities to practise the skills necessary to achieve the standard. This is a really 

positive finding. There might be a shift in the way we are collecting the evidence but you do have the knowledge 

and the skills to be able to do it.  These figures are illustrated for individual standards in Tables 9 -11 for the 

internally assessed standards, and Tables 12 and 13 for the externally assessed standards. 

 

Table 9. Teachers’ perceptions of own (and students’) readiness for the revised 1.2 "Give a spoken presentation" 

standard 
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Table 10. Teachers’ perceptions of own (and students’) readiness for the revised 1.3 " Interact" standard 

 
 

 
 

 
 
 

 
 

Table 11. Teachers’ perceptions of own (and students’) readiness for the revised 1.5 "Write" standard 
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Table 12. Teacher’s perceptions of own (and students’) readiness for the revised 1.1 "Listen and respond" 

standard 
 

 
 
 
 
 

 

 
 
Table 13. Teacher’s perceptions of own (and students’) readiness for the revised 1.4 "Read and respond" 
standard 
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The Interact standard (1.3) and Writing standard (1.5) are the two causing most angst and therefore the two 

which NZALT Executive will support the implementation of through the Standards-Writing Group project to be 

run by Gunhild Litwin in January 2011. Many thanks to those of you who offered to be a part of either the 

writing group or the critiquing group. The intention of this project is not to arm you with all the resources you 

will ever need but to provide you with some workable processes and templates for adaptation in your own 

school context. 
 

 

What is important to you? 
 

The following results give the Executive an idea of where your needs sit and an understanding of what you 

would like NZALT to provide for you. Some of you very strongly stated that it is not NZALT’s role to provide 

everything for you, and we agree with this sentiment though we can help lobby for more support and, where 

we can, we will look at a limited number of projects to support the work you do in the classroom. 
 

Note: Rating scale 
 

1 
Not at all 
important 

2 
Slightly 

important 

3 
Moderately 
important 

4 
Important 

 

5 
Extremely 
important 
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Which items below would you find most beneficial to help you implement the NZC for learning 
languages?  

Answer Options 
Most 

beneficial 

Less 

beneficial 
Beneficial 

Least 

beneficial 

Rating 

Average 

Response 

Count 

one-day courses 16 10 18 5 2.24 49 

ongoing advisory support 
(workshops then cluster 

support or in-school visit) 
16 14 15 3 2.10 48 

hard-copy of language-

specific guidelines 
14 13 9 18 2.57 54 

support for cluster groups to 
meet (with some release from 

school e.g. from 14:30) 
15 10 13 18 2.61 56 

Other (please specify) 12 

 

 
 

Which items below would you find most beneficial to help you implement the change to NCEA for level 1 in 2011?  

Answer Options 
Most 

beneficial 
Less 

beneficial 
Beneficial 

A little 
beneficial 

Least 
beneficial 

Rating 
Average 

Response 
Count 

one-day courses 10 3 14 12 6 3.02 45 

ongoing advisory support 
(workshops followed by 
cluster support or in-

school visit) 

5 5 10 14 7 3.32 41 

support for cluster groups 
to meet (with some 
release from the school 

day e.g. from 2:30pm) 

3 2 8 8 25 4.09 46 

standard-specific tasks 

and activities 
21 14 7 3 0 1.82 45 

examples of student work 
at AME for each standard 

18 16 6 5 3 2.15 48 

other (please specify) 10 

answered question 58 

skipped question 22 

 
 

 

 

In conclusion 
 

We hope to be able to canvas and share your views on an annual basis. In this way not only do we find out 

the areas where the association might best spend its time and energy but we can also help to capture and 

record the issues of the day.  
 

This will be my last message for Polyglot as President of the association. Thank you for the opportunity to 

work with and for you in this role.  Since being in this role – which has also coincided with my own personal 

study - I have had the privilege of seeing inside a number of classrooms in primary and intermediate schools 

in particular.  I am excited by the meaningful communication that occurs in languages classrooms at this 

level and the learning that is happening. I look forward to getting to know many more of you in this 

association through whatever role I may hold in the future. Thank you to all of those who support us, a 
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particular personal thank you to Axel Laurs, Manager of ILANZ and all of your staff – we have truly been 

blessed to work with you all and I wish you all the very best in your next endeavours.  
 

The year 2011 is looking to be very busy for NZALT as we seek to find a suitable recipient for our inaugural 

Leadership in Languages award, as LangSems are planned around the country, as Waikato planning 

committee looks towards conference in 2012 in Rotorua, and Executive attempts to have more conversations 

with Ministry, NZQA, ERO and other agencies on your behalf. 
 

All the best for a safe and festive break and may you return in January refreshed and excited about the 

opportunities in your classrooms and workplace. 

 

 

Adèle 

 

 

Farewell to Noel Watts 
 

As this issue of Polyglot is about to go live it is with great sadness that we learn of Noel’s passing this week. 

On behalf of the New Zealand Association of Language Teachers I would like to acknowledge Noel’s 

contribution as a founding member, past secretary, executive member and president of this association. Noel 

was awarded Life Membership of NZALT in 1999.  In the citation for this award the following was said: 

 

We can be proud to claim Noel Watt as one of ours. He has played an enormous part in NZALT 

over the last 25 years, at all times supportive and encouraging of others who have followed in his 

footsteps. For this, we appreciate and admire him. He is a “thoroughly nice guy”! 

 

These are sentiments that still ring true 11 years on, and I have certainly appreciated his wisdom in the 

conversations I have had with him in my role as current NZALT president. The 2010 issue of the New Zealand 

Language Teacher has already gone to print, however we will make a full tribute to Noel in the 2011 edition. 

Our condolences go to Liz and family. 
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NZALT REGIONAL 

ROUND-UP 2010 

 

 

 

Auckland / Northland 

by Catherine Linnen, Regional Officer 
 

It has been a relatively quiet year for the region. We encouraged our members to attend the NZALT 

Conference in Queenstown by awarding 15 $100 subsidies towards costs. Only 13 were taken up, 

but appeared to be appreciated.  

Junko Tomooka ran a day for Japanese teachers, which was supported by NZALT Auckland 

committee members who teach Japanese. It was well attended. 

We held a PD day in term three for both primary and secondary teachers. The primary section was 

run by Dawn Jarbeau from Team Solutions, who talked about data gathering/e-learning. This was 

not as well attended as we hoped, but the feedback was positive.  The secondary part focused on 

the new standards and best practice for implementation, particularly of the .3 interaction standard. 

We were lucky to have Gunhilde give a presentation (which is now on the NZALT website. Members’ 

feedback was positive and there were a lot of questions asked.   We had planned to do some 

resource writing, but members were so interested in the presentation we did some spontaneous 

“re-planning”.  We also took the opportunity to talk with members about the new vocabulary lists. 

Adele Scott attended this day and was presented by Peter with the trophy for the Peter & Eunice 

Beveridge Award which will start next year. Doug Anderson’s receipt of the Excellence in Teaching 

Award was also acknowledged and I believe Adele re-presented it to Doug at his school while she 

was in Auckland.  

For next year we are looking at supplementing any Team Solutions cluster meetings by running 

extra cluster meetings to help with discussion of new standards for NZALT members.   

 

 

Waikato / Bay of Plenty 

Christine Williams, Regional Officer 
 

This year teachers in the Waikato–Bay of Plenty area have been gearing up for the changes in 

Achievement Standards and the new curriculum in 2011. Jeanne Gilbert and Shirley Bain have 

worked tirelessly to provide Professional Development days for teachers to work together to 

understand and implement the new standards and curriculum. We have also focused on using e-

portfolios in order to showcase and organise our student work. 

In term 1, French teachers held a very successful language camp in Rotorua which 180 students 

attended. In term 2, Japanese teachers, in conjunction with the University of Waikato, held a senior 

Languages day at the university. 

At our May meeting Nicola Daly from the Faculty of Education, University of Waikato, reported that 

Learning Languages has been made a part of the compulsory primary teacher-training course  at 

Waikato University, i.e. all primary teachers will have to teach a 2nd language. 
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In 2012 the NZALT Conference is to be held in our area. We are pleased to announce that it will 

take place in Rotorua with Laytee George being the convenor. Subject conveners have been 

appointed.  

They are as follows: 

 Adviser:  Jeanne Gilbert Advisor – E & M Learning 

 Chinese:  Kwei-yi Dannenbring 

 French:  Hilary Clarke 

 German:  Mary Hamill 

 Japanese:  Heather Richardson 

 Spanish:  Lois Parker 

 Intermediate:  Rose Powley 

 

Any suggestions of speakers or activities for the conference can be made to the subject convenors.  

 

 

Massey  

by James Donaldson, Regional Officer 
 

These few terms have been busy with International Languages Week, exams and competitions.  A 

lot of schools have run their own events during ILW, a good week to showcase Learning Languages. 

As a regional group Gunhild Litwin has hosted workshops.  I attended the Secondary workshop on 

the new Interaction standard which was very useful. I would like to thank Gunhild on your behalf for 

the tireless work she does for this region and her continual support and enthusiasm.  We are very 

fortunate to have her. 

The Hawke’s Bay teachers finished their year off with a social function at Bistro 103 in Hastings.  

Our meetings have been at Lindisfarne College this year and will be at Tamatea High School next 

year. 

 

NZALT stuff 

Helen Ngapo was presented with her NZALT 

Excellence in Teaching Award at Aramoho School.   

NZALT Design A Pen Competition: The Eunice 

Beveridge Memorial Award for Japanese was 

awarded to Natalie Kittow of Iona College this term.  

Natalie also received a Warehouse voucher and ten 

pens with her design on them.  Rebecca Pointon 

also of Iona College won the year 9-10 section of 

the competition. 

 

Other Competitions 

French Scrabble Competition, held on December 

4 at Woodford House for Girls.  This was the first 

French Scrabble competition organised by 

NZAFT/NZALT.  Sylvie Plant arranged the prizes and guests - Lesley Parris and Pascale Hyboud-

Peron.  NZAFT sponsored the event with Taradale High School winning the year 10 section and 

Woodford House the year 9 section.  NZALT provided pens as prizes to competitors. 

Table F - Rivals Iona College and Woodford House 
battle out in the Year 9 section of the French 
Scrabble Competition at Woodford House for Girls. 



 

 NZALT Polyglot, No 35, 2010 14 

 

Massey Japanese Speech Contest, held during International Languages Week at Massey.  

Category 1 (Y10)  1st  prize : Edward Richards, St Peter's College;  2nd : Rory Robinson, Awatapu 

College; 3rd : Terry Lee,  PNBHS;  4th : Dylan Richardson, PNBHS 

Category 2 (Y11)  1st  Harrison Faumuina, Awatapu College;   2nd : Dakyung Lee, PNGHS;  3rd : 

Steph Hunt, Awatapu College;  4th : Yinan Zhang, PNGHS 

Category 3 (Y12/13)   1st : Phway Aye, PNGHS; 2nd : Declan Meynell, PNBHS;  3rd : Joseph Hall, 

St Peter's College 

Open category (spent more than three months in Japan/university student)   

1st : Molly Selway, Awatapu College; 2nd : Wade Stafford, New Plymouth BHS 

   

IPC Nihongo Contest (September 24) 

Knockout Quiz on Japanese curriculum grammar and culture: 1st : Molly Selway, Awatapu 

College; 2nd : Emma Robinson,  Awatapu College;   3rd : Min Jung Kang, PNGHS 

Speech  1st : Min Jung Kang, PNGHS & Sam Hunt, PNBHS;  3rd : Joseph Hall, St Peter's College 

Overall winning teams    1st : Awatapu College and PNGHS. Because there were two firsts no 

further places were awarded. 

  

Japanese DVD Competition, Iona College year 12/13 class won the annual JETAA National High 

School Japanese DVD Contest 2010 out of schools from Australia and New Zealand  (JETAA is the 

Japanese Exchange and Teaching Alumni Association International). 

Senior Category   1st : Iona College “An International Student Comes to Iona” $300; 2nd : 

KingsWay School “Kiuii Geemu Shoo” $200;  3rd equal: Lincoln High School “Kuraisutochaachi e 

Yookoso”, $100 & Sam Bennett (Home School Nelson) “Utsukushii Kono Neruson Chihoo”, $100 

Junior Category   1st : Year 11 Lincoln High School “Chigai Ne!”, $300;   

2nd : Year 10 Howick College “The Day We Went to the Cultural Programme”, $200 

 

 

Victoria  

by Philippa Doig, Regional Officer 
 

NZALT Victoria supported a very successful French 

Year 10 Immersion Day on December 6, 2010 at 

Silverstream Retreat. We had seven schools 

participating with a total of 113 students and 10 

teachers. We hope that in 2011 other languages 

will take up the challenge of providing this very 

successful day for their year 10 students. Everyone 

had fun and the target language was spoken 

throughout the day, encouraged by teachers giving 

out slips of paper (rewarding the students’ efforts 

to Speak French) which represented a euro they 

used at the auction at the end of the day.  
 

Victoria  subsidised 11 members to go to a 

conference in Queenstown ($100 each): Junko 

Bracefield (St Matts), Manu Ménard (St Matts), 

Sharon Henry, Juliet Stewart (MIS), Manu Corcoran (SBC), Darren Kerr (MIS), Margaret Gallaher 

(SHC), Shirley Anne Morrow (Tawa Coll), Han Xi (Chinese adviser), Erin Johnston (Newlands Int), 

Using the target language: Rencontre-minute 
(speed dating) at the year 10 French Immersion 
Day (Victoria). 
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Junko Tomooka (Japanese adviser). It is good to see teachers of year 7 and 8 taking advantage of 

NZALT membership. 

On August 5 we had a conference debrief meeting at St Mary’s College. Twelve members attended. 

All conference attendees subsidised by Victoria region were invited to come and present a highlight 

from the conference. This meeting turned into a very interesting discussion. NZALT provided 

afternoon tea. 
 

On October 12 I visited VUW Faculty of education to promote NZALT to final year students and 

distributed membership forms – a few student teachers have so far taken up the offer of free 

membership. 
 

 

Canterbury / Nelson / West Coast 

by Marie-Eve Therrien, Regional Officer 
 

 

Term 1     We met at the beginning of the year to discuss how we were going to be affected by the 

new standards.  Some concern was expressed about the current lack of clarity around the 

standards. Later during the year some teachers attended PD workshops organised by UC Education 

Plus to discuss the new standards and strategies to make the implementation of these standards 

more manageable for teachers.  
 

Term 2    The Canterbury branch of NZALT nominated Marie-Eve Therrien to replace Jo Rittey as 

regional officer. We also held a social evening at Le Tour de France, a French restaurant in 

Christchurch.  
 

Term 3    We met at CPIT on August 5 to discuss how tertiary and secondary language educators 

can support each other to promote languages to our students. Mark Hornby from CPIT informed us 

that approximately 70 per cent of students at CPIT said they enrolled into language programmes 

because of the influence of a high school language teacher. 
 

On August 26, we met at Rangi Ruru Girls’ School to celebrate our new waiata and farewell our 

previous regional officer, Jo Rittey.  
 

The Canterbury earthquake also affected several schools in the region (school closures, stress etc.). 
 

Term 4    We enjoyed a social function with the University of Canterbury languages staff. About 12 

members attended. It was a good occasion to ask questions to university lecturers who are likely to  

teach our students next year.  As a result, we decided it would be a good idea to meet again at the 

beginning of term one, 2011 so we can work together to promote languages to our students, 

especially senior students. We want to organise a “forum” for year 12/13 language students in 

Christchurch where they could talk to university students, practise the language, have movie nights, 

etc.  
 

We are also planning the next Langsem for August 2011.  

 
 

Otago/Southland 

by Kirstyn Mawdsley, Regional Officer 
 

Languages in Aotearoa 
 

There has been ongoing discussion in the Otago region about Learning Languages, the decline of 

student numbers and what seems like an increas-ingly difficult environment to work in.  The teach-

ers in the Otago/Southland region have asked Exec about gaining some kind of national data 

(however formal or informal this may be) in terms of national trends and support in school, as well 
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as nationwide. A number of teachers are feeling increasingly overwhelmed by what they are 

expected to do and offer and are wondering how “normal” this is.  
   

The Otago teachers who attend the NZALT meetings are exceptionally active and politically 

engaged. They have sent various submissions to NZQA concerning various matters, not least of 

which has been the recent examinations.  It is great to have this fighting spirit present and I look 

forward to seeing it continue as we fight for what we, as professionals, believe is best for our 

students and subject areas.    
 

LIAs 
 

Keith Ferguson from Invercargill has been granted a three month LIA in Argentina and leaves next 

March.  Heike Cebulla-Elder, from Queen’s High School in Dunedin, is in France on a three-month 

LIA and Jessica Ware, from Otago Girls’ High School in Dunedin, just returned from a three-month 

LIA in Japan. 
 

French Exchange 
 

Chris Cheyne took Gore High students to New Caledonia immediately after conference, and then a 

group from Invercargill (three teachers and 19 students, with two parents for just over a week) 

went to France.  They spent a week in Paris, then three weeks in Lille with the students they had 

hosted in February this year.  It was a great event and one we hope to repeat in a couple of years. 

This is just one of the many exchanges that run over the course of the year.  
 

Language lessons 
 

Swedish Language has continued all through 2010 on Monday evenings, with Ted Nye and Barbara 

Johnston as tutors.  All things being equal the sessions will resume in late February next year.  
 

Conference 
 

...is done!  For another two years at least.   
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“The desire to 
communicate 

overshadowed  
… her errors.’’ 

ACCURACY AND THE GOOD  
LANGUAGE LEARNER 

To what extent are language knowledge and  
language proficiency inter-related?  

By Ruth Bourchier 

National Adviser: French 

 

 

 

Recently I hosted a young French visitor who re-

inforced my growing conviction that the convent- 

tional profile of an effective language learner, i.e. 

one who can display a comprehensive mastery of 

language knowledge, is past its use-by date. 
 

This young person could perhaps be said to have 

come from the wrong side of the educational 

tracks. She was no stranger to 0/20 and had 

“redoublé‟d” her „„première” year and yet what 

characterised our exchanges in English was 

naturalness, mutual curiosity and a lack of 

inhibition about accuracy.  That‟s not to say her 

English was heavily flawed; it‟s just that the desire 

to communicate overshadowed and in fact made 

me unaware of her errors.  
 

A young man I used to teach, responsible for much 

of my reflection on what constitutes a successful 

linguist, fitted into the classic profile of a weak 

student. He had a tenuous grasp of 

structure and little patience to set 

about acquiring it and yet he was the 

“bout en train” whenever a French 

visitor came to class. With a genuine 

and unbridled curiosity to share 

another world view, he would ask the visitor 

clumsily constructed, minimalist-yet-

comprehensible questions which made it clear the 

language was only a vehicle for something much 

more valuable and meaningful - an intercultural 

connection. This student performed poorly in 

assessments; he never passed a writing standard 

and scraped through the other three with grudging 

“achieved‟s”. In spite of this he spent a lot of his 

year 13 year with the French exchange student, 

speaking a mixture of “Anglish” and “Franglais” but 

having a really good time and honing his inter- 

cultural competence. Now, after the mandatory OE 

to Europe, he‟s persevering with his French studies 

at tertiary level and is a committee member of his 

local Alliance Française. No doubt if he‟d had more 

aptitude (or felt the need) for structural mastery 

he would have been one of those once-in-a-decade  

stars teachers never forget. Yet in a way his 

achievements are all the more praiseworthy for 

having been hard won. How many of us stick at 

things that don‟t come easily? He visited me 

recently when I had another French house guest 

and I was round-eyed at how fluent and natural his 

conversation had become. Inaccuracy is simply not 

an impediment to his ability to communicate 

effectively. What shines through is his passion. 
 

When I think about these two young people, and 

plenty of others in their mould, it becomes clear to 

me that they all have something in common. Any 

self-consciousness they might have felt about the 

quality of their language is completely over-ridden 

by their urge to make a natural connection with 

someone from another culture.  
 

I had another illustration of this sort of 

spontaneity during a recent school visit. 

While conversing with a small group of 

seniors about a film they had been 

studying, I was aware that one student 

seemed to be “hogging the airwaves”. 

His language was far from standard but he seemed 

to be genuinely in the moment, not stop-ping to 

check his agreements were perfect and 

subjunctives skilfully incorporated. The film had 

clearly resonated with him in a different way than 

for his classmates. The other class members were 

more reticent but when I addressed questions to 

them individually they were able to come out with 

well-polished – too well-polished – replies that had 

the appearance of being rehearsed extracts from 

speeches or essays. They didn‟t really engage in 

any extended interaction with me but said their 

well-crafted piece before slipping back into the 

wings. There was a palpable lack of spontaneity in 

their production generated by the desire to 

demonstrate a mastery of complex forms. This is 
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not their fault. They are the products of an 

assessment-driven system that has always valued 

and rewarded linguistic virtuosity over genuine, 

natural communication - the same system that has  

led to the anomalous situation of native speakers 

failing to achieve excellence through lack of 

structural complexity. I can recall conversation lan- 

guage samples from assessment tasks modelling 

long, convoluted utterances resplendent with 

subordinate clauses and subjunctives. Thankfully 

the criteria for excellence in the realigned NCEA 

standards will reward language fit for context… but 

I digress. Revenons à nos moutons. The teacher 

who was present was amazed at the eye-opening 

confidence of the most structurally challenged 

student to negotiate the most meaning. This is the 

student who in a less enlightened past would have 

been discouraged from continuing beyond year 11 

because he would be unlikely to measure up to the 

standards. Did he lapse into English? He might 

have done, and would this have been a crime? But 

no, once I had encouraged him to ask in French for 

the words or expressions he needed, there was no 

holding him back. “Comment dit-on _________ en 

français?” is a passport to greatly increasing target 

language in the classroom. It‟s a first step in 

acknowledging a common purpose – to develop 

transactional L2 proficiency rather than treating it 

like an artefact. 
 

Playing the devil‟s advocate, I like to ask teachers I 

meet how they would feel about allowing students 

to say for example “J‟ai allé” until their inbuilt 

syllabus (Ellis principle 5) enables them to 

assimilate the correct form. The initial reaction is 

often one of visceral aversion. This is hardly 

surprising. Language teachers are made in the 

image of their own language teachers and are 

generally those who have themselves excelled at 

structural mastery. They would rather defer 

teaching certain forms until they think their 

students are ready to assimilate the rule. The clear 

message to the students then is that what you say 

is less important than how you say it. I would 

argue that students are always ready to learn how 

to say whatever they want to say even if it involves 

something structurally complex they‟re likely to 

forget. If it‟s generated by their curiosity and is 

useful to them, it‟s bound to reappear. Such is the 

motivating power of choice; I once painstakingly 

mastered a grade 8 Debussy prelude with only 

rusty grade 5 skills because I loved it and really 

wanted to be able to play it.  

 

If I seem to be denigrating assiduous, academic 

students who find structure intrinsically fascinating, 

this is not my intention. After all, I‟m one of their 

number. It‟s just that the pursuit of accuracy is so  

often an impediment to language proficiency. In- 

hibition can make the most knowledgeable linguists  

into the least effective communicators.  
 

 

How does one acquire language proficiency?  
 

John de Mado, the engaging keynote speaker at 

July‟s NZALT conference, advocates allowing 

students a large measure of unfettered creativity 

which will lead to ownership which will in turn lead 

to greater personal investment in the learning. Pre-

teaching language in a tidy progression is no 

guarantee it will be learned thus. Students self-

select, he argues. They learn most efficiently what 

they have chosen to learn and, with time and 

practise, their clumsy early efforts morph, like the 

Ugly Duckling, into something more closely 

resembling standard L2. According to John de 

Mado language is acquired rather than taught. This 

is a powerful challenge to teachers‟ beliefs about 

who controls the learning. He illustrated his argu-

ments with emails written to teachers by elemen-

tary language learners. They were of a sort to have 

teachers lunging for their red pens and yet in each 

case the message was effectively conveyed. In 

time, with plenty of exposure to standard language 

and by honing their skills of observation, this 

survival language inevitably evolves – at the pace 

of the learner rather than the teacher. Accuracy is 

a desirable end-point but shouldn‟t be a hindrance 

to communication. I remember in the past telling 

students “not to translate” but to use the language 

they were familiar with. How unadventurous! How 

limiting! Now I would give different advice. I‟d say 

“Go for it. Take some risks. Have fun.” L1 inter-

ference is a natural stage towards L2 proficiency. 

The result would provide a clearer picture of the 

students‟ needs and thus inform my teaching. 
 

 

To what extent are language knowledge and 

language proficiency inter-related?  
 

Of course some structural knowledge is important 

but how much and which? John de Mado stresses 

the importance of vocabulary acquisition. It‟s hard 
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to communicate without enough words at your 

fingertips. The principal value of structure, he 

claims, lies in its capacity to prevent miscom-

munication. This is liberating as it implies a lot of 

structure is decorative rather than essential. Take 

“J‟ai allé” again. What‟s not to understand? If we 

encouraged students to indulge their creativity and 

rewarded their early efforts to formulate rules, as 

native speakers do, rather than clipping their 

wings, maybe their enthusiasm for language 

learning would be greater and more durable. 

Maybe more would get off the ground and fly.  
 

Languages have traditionally been perceived to be  

difficult and academic; not really accessible to “less 

able” students, and yet my three success stories 

involve just this sort of student. Should this 

prompt a re-think of the qualities and dispositions 

we value in our language learners? Could we have 

been barking up the wrong linguistic tree all these 

years by over-emphasising the importance of 

complexity and accuracy? Could we have excluded 

hosts of potential effective language learners? 

Around the globe at any time there are millions of 

people massacring second languages in authentic 

contexts but still getting their message across.  
 

My final story concerns an encounter in the far 

south where I had been spending the night on a 

marae with a large group of French and New 

Zealand students. I got talking to a lovely young 

man who had been billeted with a Maori family. He

 was telling me enthusiastically, in French, what a 

wonderful time he was having and how much he 

was learning about Māori culture, particularly from 

talking with the granny. The experience was clearly 

life-changing. When it was time to leave the marae 

I felt he would be the ideal person to thank the 

hosts, in French, on behalf of his class. This he did 

simply but with aplomb and sincerity. His teacher 

was surprisingly negative about my choice, want-

ing to know why I had invited her weakest student 

to perform this small tribute when she could have 

recommended one of her more eloquent stars. It 

was sad to realise that this mature, empathetic 

and curious student, whose English must have 

been more than adequate to communicate with his 

host family, had been dismissed as a “cancre” on 

the basis of his test results.  
 

So who do we call a “good” language learner? The 

term “good” is loaded as it implies merit, whereas 

there is nothing intrinsically worthy about natural 

aptitude. As we have seen in these examples the 

most challenged language learners can prove to be 

the most effective communicators, thanks to a 

range of qualities which, partly because they are 

difficult to measure and partly because they have 

little to do with our traditional notion of intellect, 

have not hitherto been given serious consideration. 

By aligning assessment with the values and key 

competencies of the New Zealand Curriculum we 

are finally acknowledging the importance of these 

qualities in the 21st century world. 
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CHINESE PROFICIENCY CONTEST 
Kiwis on world stage 

By Ying Li 

Teacher of Chinese, Te Aho o Te Kura Pounamu (The Correspondence School) 

 
 

 

Ying Li was a recipient of the NZALT PD 

Award in 2010, supporting her project to 

involve New Zealand learners of Chinese in a 

prestigious language competition in China.  

 

Time flies. I can’t believe I’ve been back from 

China for nearly a month already. 
 

What a wonderful three weeks in China!  As a 

Chinese teacher in a small country like New 

Zealand, I’m thrilled to have had the opportunity to 

meet teachers and students from all around the 

world. 
 

The 3rd Chinese Bridge Chinese Proficiency 

Competition for foreign secondary school students 

was sponsored by Han 

Ban, the Chinese 

Language Bureau. 

This organisation 

promotes Chinese 

around the world. 

They are serious in 

their aims and have 

already set up hun-

dreds of Confucius 

Institutes to encour-

age young people to 

learn Chinese. 
 

At the event itself 

there were 40 teams 

from 35 countries, 

comprising 120 active 

contestants.  Our NZ 

contestants were Bil-ly, a year 13 student from Mt 

Albert, Kate, a year 12 student from Samuel Mars-

den, and Joann, a year 11 student from Kristin 

School.   
 

In the first round, contestants were asked to give a 

three-minute team performance reflecting the 

culture of their country of origin.  I went to work 

immediately. After a lot of late nights preparing 

and rehearsing, our NZ team first of all introduced 

themselves briefly in Chinese. Then they told the 

story of Maui in Chinese and finally sang 

Pokarekare Ana in Māori while playing the poi. 

They did it beautifully.  My eyes welled up as I 

watched them on the stage, and I felt very proud 

of our team.  Our team’s performance ranked 17 

out of 40 teams.  All per-formances were recorded 

by the Chongqing TV station and were broadcast a 

week later.  
 

In the second stage of the competition we had to 

work even harder. Instructions were given in 

Chinese about the questions that would be used in 

the contest and how they were to be judged. We 

worked day and night guessing and preparing for  

the contest. On the day, the contestants had to 

draw the questions on the stage on the spot. Our 

team was given a whiteboard with 10-12 phrases  

in Chinese characters. They were asked to pick out 

the words and phrases about sports and word out 

quickly their answers. 

One contestant had to 

give a talk about a 

sport in Chinese for one 

minute. Billy took the 

challenge and gave us 

a talk about soccer, 

describing the soccer 

games between NZ and 

South Africa, how he 

likes playing soccer and 

why soccer is important 

in his life. Finally, the 

three students 

performed a rhyme 

about how they loved 

learning Chinese and 

how grateful they were 

to be in Chongqing.  

The whole perform-ance earned them 96.4 points 

out of 100 and they ranked 20th out of 40 teams – 

a good effort, considering sev-eral of the 

contesting countries teach Chi-nese as a first lan-

guage! 
    

The third stage of the competition involved all 

contestants being mixed up with contest- ants 

from other coun-tries. They were divid-ed into 12 

teams with 10 people in each.  Each team went to 

a local school for three days and learned a Chinese 

performance.  

 

Cultural exchange: Stage three of the competition involved 
learning a Chinese performance. 
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At the weekend, each contestant went to a local 

family to experience the life of a Chinese student. 

Their team performances were shown and judged 

by the judging panel. Even though we don’t know 

how each contestant was judged, I’m certain their 

time at the local school and the day and night they 

spent with their “Chinese family” was a valuable 

experience. 
  

Our three contestants each got a half-year 

scholarship at a university in China in 2011, if they 

wish to take this offer up.  The Chinese universities 

have shown a willingness to grant our NZ students 

access to their universities through scholarships for 

undergraduate studies of Chinese. The Chongqing 

University president also promised that any 

student I recommended, regardless of whether he 

 

or she had come to the competition, could apply 

for a scholarship to study at Chongqing University. 

At least one of the three students has already 

indicated that he will take up a scholarship in the 

next two years.  
 

Through this competition, I met teachers and 

principals from all around the world.  I discovered 

that many of the teachers and their teams had 

been to the competition in the past few years.  

They regard the experience as important also “for 

networking”. During the competition, we discussed 

our teaching resources, the teaching staff 

comparisons, the training of teachers and how we 

seek to create opportunities for students to gain 

exposure to the Chinese language.  

 

New Zealand has a long way to go compared with 

a lot of other countries, but I feel we didn’t do too 

badly. We should be confident that we can achieve 

a better score next year.  I was interested in the 

fact that most attendees were private Chinese 

language schools, which seems to be a trend – 

especially in Europe, where Chinese appears 

commonly to be an “off-curriculum” subject. 

 

We competed very favourably with European 

countries, comparably with Australia, and less well 

than the United States and the Asian countries. 

I think schools in NZ that teach Chinese should 

actively encourage their students and teachers to 

participate in these types of competitions. It 

provides a benchmark for self-assessment of their 

efforts and results. It also provides an excellent 

network of Chinese teachers worldwide and an 

invaluable and cost-effective professional develop-

ment opportunity for our teachers.  
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ERROR AND LANGUAGE ACQUISITION  
Breakout 6: Tuesday, July 6 – John de Mado (English/French)  

Reviewed by James Donaldson 

Teacher in Charge of French, Iona College (Hawke’s Bay)  

 
 
 

John was the main plenary speaker at the NZALT 

Biennial Conference and is from Washington and 

travels full time as a language guru of sorts.  He 

was challenging, thought-provoking and highly 

entertaining! (This latter aspect John encourages 

for all language classrooms.)  For someone who 

started off after his introduction by saying, “Just so 

you’re not distracted during the rest of my address 

I’ll answer the question that is now on your mind:  

Who does this guy remind me of? ... The answer is 

Luciano Pavarotti!”. 

 

What he covered in the plenary he talked about 

again from a French context in this session.  I have 

added in the background of the plenary to help talk 

about what John discussed.  He had an excellent 

extract from a letter to a French teacher from one 

of her students, written in French with a lot of 

inter-language, e.g. “Vous êtes mon français pro- 

fesseur préféré”. (I have not managed to find it on 

his website.) 
 

Proficiency as opposed to mastery 
 

http://www.demado-seminars.com/archive/differ 

entiating.htm  

He challenged delegates to change their approach 

from a grammar and exercise-type approach to 

more one of an inter-language and task-based 

approach to let students have proficiency of the 

second language as opposed to mastery: 
 

Mastery:  

Grammar Rules focus (vocab 2nd) 

Teaching focus 

Meta-language 

Identifying 

Imitation 
 

Proficiency: 

Vocabulary Acquisition focus (grammar 2nd) 

Learning focus 

Inter-language 

Communication 

Self-selection 
 

Error versus mistakes 
 

John encouraged the learner and the teacher to 

have the right attitude in the classroom: 

http://www.demado-seminars.com/archive/attitu 

de.htm, and to be prepared to take risks.   

John spoke about language error as opposed to 

mistakes and the following points on the left as 

opposed to what a lot of us do on the right! 
 

Error versus mistakes 
 

Inventive (learning) versus Fossilised 

Dynamic versus Static 

Transitional influence versus Permanent    

Intuitive selection versus Conscious selection 

Deep structure process versus Superficial process 
 

Types of errors: 
 

Interlinguistic: brought about by the clash of two 

or more languages… 

Intralinguistic: brought about by the unique 

peculiarities of a given language... 

This is the goal of our teaching! 
 

Inter-language 
 

As he explained from a linguistic point of view the 

student starts learning L2 by using L1 (usually 

English) to make sense of it.  During language pro-

gression the student will develop a second “inter-

language” that has elements of both L1 and L2.  

This is a natural part of learning the second 

language.  

 
 

 

John compared learning a second language to 

buying your first home.  Your first purchase of 

linguistic real estate was not a big house, it was a  

L2 L1 

Inter-language 
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doer-upper and needed renovating.  You try to fix 

it up a little bit at a time (inter-language pro-

gressing more and more to L2).  Are you prepared 

to help students renovate? 
 

French tools to help with renovation 
 

In order to help students fill in the gaps between 

the languages they need to be equipped with 

structures to help them.  John does this through 

using music and rap (like Etienne). For example in 

his Salut song (http://www.youtube.com/ 

watch?v=fvPmQ3-jCAs&feature=channel) he intro-

duces not just hello/goodbye, but also how to ask 

someone’s age or who someone is.   
 

John recommended that students hear authentic 

target language and has produced short rap clips 

for people to buy online.  They have structures 

students can memorise by singing along with the 

raps.  You can buy the La Boutique Magique 

DVD/CD which comes with lyrics.  He also has 

available in Spanish: Festejemos and the brand 

new Somos Campeones. Each DVD and CD 

package costs US$25 including postage from: 

 http://www.demado-seminars.com/products.htm.  

 

He also suggested gram- mar 

be used to correct the 

communication error only when 

it naturally occurred.  This stops 

putting learners off and is more 

productive. See 

http://www.demado-

seminars.com/archive/news4.ht

m 
 

Ten-point summary  
 

1. There is an intimate 

relationship between lan- guage 

acquisition and the amount of 

risk-taking, vulnerability and 

intuition encouraged by the teacher and exhibited 

by the learner. Interesting quote: 

http://www.demado-seminars.com/archive 

/news2.htm.  

2. “Language transfer” may be the single most 

common strategy deployed by language learners. 

3. “Error” (linguistic interference) is a by-product 

of language transfer. 

4. An “error” is not the same as a “mistake”. 

5. In the language acquisition process, error is best 

viewed as a positive, not a negative. 

6. For all intents and purposes, “ideal bilingualism” 

is unattainable. 

 

7. Language teachers are responsible for a mini- 

mum of three languages in the classroom: L1, L2 

and “inter-language”. 

8. Language moves from “non-standard” toward 

“standard”, with or without instructional interven- 

tion. 

9. Do not be overly concerned about linguistic 

“fossilisation” (the idea is if a student learns an 

error they can’t “unlearn” it). 

10. “Inter-lingualism” is our instructional target. 

 

Ten organising principles for language acqui-

sition 
 

http://www.demado-seminars.com/archive/organi 

zing.htm  

1. Language is primarily self-selected, not imitated. 

2. Language is acquired, not taught. 

3. Language is a problem-solving device. To ignore 

this fact during instruction causes language to 

become the problem. 

4. Renovation is a by-product of ownership. 

5. A child will not exceed, in L2, the ability he or 

she has in L1. 

6. Linguistic accuracy is a 

destina-tion, not a point of 

departure. 

7. Grammar and syntax 

minimise the potential for 

miscommunication. 

8. Linguistic accuracy assures 

that the largest number of us 

shall have the best opportunity 

to understand one another. 

9. The conventions (rules) of a 

given language must not 

impede the invention of that 

language. 

10. People who communicate take risks. There is 

an intimate relation- ship between language 

acquisition and the amount of risk-taking, vul- 

nerability and intuition encouraged. 

 

I found this seminar to be highly challenging, 
motivating and entertaining all at the same time 
and I have ordered his DVD.  Some may have seen 
it as self-promotion of his company, book and 
products.  Whichever way you may have looked at 

it John did it with panache!  
 

See his website : 

http://www.demado.seminars.com 
 
 

 
 

 

“People who 

communicate take 

risks. There is an 

intimate relationship 

between language 

acquisition and the 

amount of risk-

taking, vulnerability 

and intuition 

encouraged.” 
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JE TWEETE, TU TWEETES, IL TWEETE 
Twitter: a tool for communicating  

and sharing information   
By Pascale Hyboud-Peron 

www.french.ac.nz administrator, NZAFT secretary and treasurer  

 
 

Pascale was a recipient of the NZALT PD Award 2010, supporting her in attending the ULearn 

Conference: Collaborate, Innovate, Educate, in October this year.   Pascale brings a wealth of 

information and inspiration to Languages teachers around the country. 

This is not about using Twitter with students, it is 

not about going on and on trying to convince you 

to join in, it's about how Twitter works and  

how Twitter works for me.  

I would like to illustrate: 

- How my use of the 140 characters has made me 

go from Tepid Team Twitter to Totally Team 

Twitter member in less than 12 months. 

 

- How this tool enables me to think about my 

interests, to participate and contribute in con- 

versations about these interests, to relate to and 

interact with others, and to communicate inform- 

ation and arguments effectively (familiar?). 

It all started, like many things ICT, with 

@froggieflo and with thinking "if you don't give it a 

go you won't know". 

 

Creating an account was easy 
 

I picked a username (that's the bit that follows the 

@), and a password, gave an email address (to 

keep you informed on who follows you), uploaded 

an image (which can be a picture, an avatar, a 

logo…) spent a few minutes on a background 

picture for my home screen and voilà! 
 

 

My first tweet (see above) 
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Starting by following 

 

That was observation time and it lasted a while!  

I looked up @froggieflo's following and followers 

lists, went to my blog reader and picked up 

@names of the bloggers I read, became more 

aware of the sign on internet pages 

I visit and slowly built a little list I feel comfortable 

with without feeling under TMI (too much 

information). 

It was not long before I started gathering great 

links and information to do with teaching and 

learning on which I have leant heavily to put stuff 

up on www.french.ac.nz. 
 

Building up a followers' list 

 

In my experience people you "follow" follow you 

back and you get an email letting you know. But 

not always (it's OK, don't take it personally if it's 

the case: they just don't know what they are 

missing!).  

Sometimes people just start following and from the 

email you get you can check their profile out and 

decide to follow back (or not). 
 

Tweeting 
 

What have you got to say? Lots! Twitter started 

with the "What are you doing?" clue in the status 

box. It's now at "What's happening?". What are 

you reading, what are you thinking, what are you 

wanting to find out, what are you willing to share? 

Beyond gathering/sharing information and useful 

links, I have found Twitter is widening my 

horizons, allowing me to connect with people with 

whom I have common grounds and helping me 

develop my understanding on topics of interest 

through timely conversations or just by following 

others' conversations.  
 

 

Glossary 

 

Tweet = 140 characters max, and can include 

links to websites, pictures, videos etc. 

 

DM = Direct Message, to have a one-on-one 

conversation with one of your followers. 

 

RT = ReTweet. If you find something of interest 

send it on to your followers by ReTweeting. 

 

# = This allows users to aggregate tweets on 

particular topics, so you can access information on 

a topic of interest. 

 

For example, by entering #eqnz in the search box I 

got some up-to-date information posted by Twitter 

users about the earthquake in Christchurch while I 

was in France. Twitter users would add #eqnz to 

their tweets so that it could make it to the feed. 

Also, I have often referred to #ulearn10 while 

reporting back to French teachers; it has provided 

lots of links, thoughts, and contacts. 

 

For a shortlist of people/organisations to follow, 

check out the starter list compiled by 

@ClaireAmosNZ in her ICTs in English blog, or 

start to follow @lepointdufle (online resources), 

@Software4LnrNZ (software to use in your 

learning environment), @actfl (teaching and 

learning of languages) or even @phpnz (moi!). 
 

It takes time to build a feel, build interest and build 

the stamina to get in the swing of checking a 

Twitter account regularly. I do it either online when 

I'm at the computer or on my phone, once or twice 

a day. I am glad I am using Twitter, and I'd love to 

use it more with languages teachers in NZ! 

 

Links 

 

Fantastic "how to Twitter" short self-explanatory 

videos from TeacherTrainingVideos  

Read more in depth about Twitter and social 

media:  

Learning and Teaching with Twitter 

Teaching with Twitter (Twitter in formal learning) 

Why Twitter is so powerful  

See http://www.french.ac.nz/ 

 
 

 

 

 

 

 

 

 



 

 NZALT Polyglot, No 35, 2010 26 

KIA MAHARA KI A MAHARA  
A user -centred, lifelong learning and development tool  

By Pascale Hyboud - Peron  

www.french.ac.nz  administrator, NZAFT secretary and treasurer   

 
 

Looking for the right e-portfolio tool  for your 

students?  
 

You have come to the point where e -portfolios, by 

providing a Personalised Learning Environment, 

have become an essential part of teaching and 

learning.  Maybe you are spurred on by the fact  

that as of 2011, NCEA internal assessments for 

�O�D�Q�J�X�D�J�H�V���U�H�T�X�L�U�H���W�K�D�W���³�D���V�H�O�H�F�W�L�R�Q���R�I���H�Y�L�G�H�Q�F�H���W�K�D�W��

best shows accomplishments across a range of 

situations is made after negotiation with the 

teacher from a collection of interactions/ written 

texts gathere �G�� �R�Y�H�U�� �W�L�P�H�´��(Conditions of Assess -  

ment L1 Sept 09 ) . And you are seriously thinking 

your students should  be given the opportunity to 

�³�G�H�P�R�Q�V�W�U�D�W�H���W�K�H���H�[�W�H�Q�W���W�R���Z�K�L�F�K���W�K�H�\���F�D�Q���X�V�H���,�&�7��

to communicate effectively by integrating ICT 

�Q�D�W�X�U�D�O�O�\���L�Q�W�R���U�H�J�X�O�D�U���F�O�D�V�V�U�R�R�P���O�H�D�U�Q�L�Q�J���D�F�W�L�Y�L�W�L�H�V�´��

(Anderson, 2010).  
 

Among the changes and decisions you have to 

make to accom modate the evolution of the New 

Zealand Curriculum and the assessment system, 

one is to choose a tool/system that  will essentially 

allow your students to store digitalised data, and to 

showcase their abilities and successes in your 

subject; a system that a lso:  
 

�x �U�H�F�R�U�G�V���W�K�H���V�W�X�G�H�Q�W�V�¶���O�H�D�U�Q�L�Q�J���M�R�X�U�Q�H�\,  

�x enables you as a teacher to " feedback and 

feed forward ",  

�x allows for communication with parents .  

 

And in building their e -portfolio students take 

responsibility for managing their work, get multiple 

opportunitie s to evaluate their learning and seek 

feedback from you while keeping a record of it: 

students take ownership of their learning.  
 

There are plenty of choices when it comes to 

choosing an e -portfolio system. Only you in 

discuss ion with your colleagues will make the 

decision. Whichever you set your eyes on, you may 

face initial difficulties: issues of access to com -

puters and/or networks, the IT system and infra -

structure in your school, communication with other 

teachers/  manage  ment/specialists, and the init ial 

upskilling you and your students will undertake to 

go on to using an e -portfolio system.  

The implementation of e -portfolios may require an 

upgrade of the school cybersafety policy and 

conditions of online usage.  
 

Here is a short, non - techie French tea cher 

presentation of one of these e -portfolio tools, the 

school version of Mahara : myportfolio:  
 

Meaning �³think �´ or �³thought �´ �L�Q���7�H���5�H�R���0�E�R�U�L����

the name Mahara reflects the project's 

dedication to creating a user - centred , life -

long learning and development application 

underpinned by considerations of pedagogy 

and policy.  
 

�x Mahara  is a comprehensive open -source 

software e -portfolio system designed with 

educational institutions in mind. There are 

several version s of Mahara . 

�x myportfolio  is the version of Mahara schools 

can use for free. It  is a hosted service, on the 

cloud;  it is not owned by your school. The 

Ministry of Education pays open -source 

softwa re specialists to develop functionalities 

so myportfolio meets the needs of the school 

users. In particular there is a lot of work going 

towards easier/better integration with we b 2 

tools, especially ones enabling  digital and rich 

media  (which we use in la nguages: podcasts, 

videos, embedding web 2 products...)  

�x There is potential for my myportfolio to tie in 

with the three main/supported LMS (Moodle, 

UltraNet and KnowledgeNet).  

�x myportfolio  has both an e -portfolio and a social 

network capability. The administ rator has 

control of what information users can access 

(e.g. some functionalities can be disabled 

easily if not deemed desirable).  

�x All users (teachers and students) ne ed a 

username and a password.  

�x Once the names of the students are uploaded, 

they can get i nto myportfolio , enter basic 

profile information (administrators can choose 

to disable this function) and start creating a 

view  (a webpage). A view is best thought of as 

a page or a section in a paper portfolio.  

�x A student v iew can be customi sed (the page 

can be formatted). and  text, images and media  
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